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INTRODUCTION: 

After March 2011, The war conquered Syria. No safe place for anyone, this war is 

still ongoing now in 2024 with no prediction of a close ending.  

I had lived in the middle of the war scene between 2009 and 2016, as a teacher 

assistant in universities and educator in public schools and refugee centers, teaching 

children through art.  

As a result of this experience, I noticed the weakness of the art education system in 

Syria, which includes all stages and at both levels of education and learning.  

Therefore, the decision to make this research is made to help the researcher who 

could transfer developed knowledge to enhance the level of art education in Syria.  

On the other hand, being distanced from my country makes it easier to focus on 

certain problems and also see how as an artist and art educator she could help to 

improve the situation. 

The topic for the research was chosen based on both personal interest and 

professional point of view. Personally, I developed an interest in childrenôs drawing 

based on my profession as an educator. In the course of delivering my service to 

children in Syria in the middle of the Syrian war, I realized that those children are 

getting better by using art. Therefore, I think this thesis has provided an opportunity 

to explore in detail, how could art education lead children to defeat depression and 

help to "cure" their childhood.  

On a professional level, it is important to acknowledge the fact that children at an 

early age level have just a little vocabulary. Therefore, by studying their drawings 

we could understand some of what they want to express.  

It's also obvious that Syrian children are a special case because they are under 

massive pressure, and having the right tool (art education) will help both the children 

and the educators to connect more. 

This research focuses on two areas.  

The first area would be Syria, while the second one would be Hungary. 

In Syria, we have a civil war ongoing and because of it, millions of children are 

living under the poverty line, affected by war disasters, and living in a poisoned 

society. While in Hungary, the situation is much better now, but Hungarians have 

experienced the impact of war through the Yugoslavian Civil War and World War I 

and II, in Hungary also there are still nowadays some children living below the 

poverty line and they live in very hard circumstances. 
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I assume that war and poverty have a similar effect (even if not exactly the same) on 

children's drawings, therefore, similar methods may be used to ñcureò through art in 

both cases.  

I chose to compare these two countries because of what I'd noticed of a very close 

similarity between the two countries in terms of the living situation for children (in 

some areas). 

The most important is that Hungary has some serious attempts to cure and solve this 

problem through art with successful programs like The Real Pearl Art Schools and 

Tanoda, and there was a lot of research done to understand, analyze, and help the 

refugee children suffering from the Yugoslavian civil war, especially in Szeged.  

On the other hand, Syria is still at the starting point of research, there is no serious 

effort to contain this massive problem which threatens our future. 

This research's main interest will be to study the children drawing under compression 

in both countries and use the Hungarian experience to help the Syrian art education 

system. 

 

Research aims  
 

1- An analytical study of selected samples of children's drawings under 

compression from two different areas with different backgrounds (Syria and 

Hungary). 

2- Finding an artistic methodology to be used to help children in areas under 

compression. 

3- Collaborate with professionals to enhance the situation of children under 

compression. 

4- Launching a program to help Syrian refugees using the Hungarian experience. 

 

Assumptions:  
 

1- Wars and poverty affect children in life domains and this is reflected in the 

child's behavior and ideas expressed in different ways, including their 

drawings. 

2- Children's drawings can help us to understand their ideas. 
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Research Questions: 
 

1- What is the importance of study and research in children's drawings made 

under stressful situations? 

2- Do war and poverty affect children's drawings? how? Are they affected in a 

similar way? 

3- Is the effect different from one place to another? Or there are some general 

and similar features which don't change. 

4- Could we use art to help children under compression as a therapy?   

5- Could we use an experience designed for a certain place in another area? And 

is it going to give the same results?   

 

Research Significance:  
 

1- Clarify the features, characteristics, and importance of children's drawings. 

2- Showing some methods of scientific research that can be followed in the study 

of children's drawings. 

3- Clarify the healing potential of art toward children under compression. 

4- Highlight a serious problem facing the Syrian society and encourage 

organizations to launch a program to help Syrian refugees using the Hungarian 

experience. 

 

Research limits:  

The research main domain or place is Syria (Damascus, Alqunaitera, and 

Swaida) between 2011-2018, and Hungary (Berettyoujfalu, Komádi, 

Magyarhomorog, Körösszakál, Körösszegapáti, Biharkeresztes and Told) 

from 2000 until now. 
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1.1 Children's Drawings Importance:  

 

1.1.1 The influence of drawing on childrenôs communication:  
 

The influence of drawing on childrenôs communication and the functions of drawing 

were identified as playing an essential role in childrenôs development at the 

preschool level (4-5-year-old). These roles were discussed in relation to 

language/communication, cognitive, social, and emotional developments, as well as 

looking at drawing as a fundamental development of writing skills, as a therapeutic 

intervention for children with language, and emotional difficulties, and for our case 

children under compression. The teachersô role in facilitating childrenôs 

communication, highlights the developmental stages of drawing and how childrenôs 

drawings are interpreted or understood by teachers. researchers have provided 

detailed evidence to support the claim that drawing has a great impact on childrenôs 

communication and their development as a whole.1 

 

1.1.2 Constructing of science concepts:  
 

Childrenôs drawings play various roles in young childrenôs acquisition of science 

concepts. Drawing can display childrenôs levels of conceptual understanding, help 

facilitate language and literacy competencies, inform instruction, promote childrenôs 

construction of knowledge, and promote their motivation to learn, which is critical 

to their subsequent schooling and lifetime knowledge pursuit. In daily routines, there 

are various opportunities for adults to engage children in meaningful interactions in 

school or home settings. The interaction can be planned or unplanned depending on 

adultsô intuitive decision-making and their knowledge of the individual children. 

Owing to the appropriate strategies employed by the adults (art education) and use 

drawing as a tool made the interactive moments between the adults and children 

playful and relaxing. Yet, interactions were meaningful, purposeful, educational, 

worthwhile, and the learning gained through interactive communication was 

significant.2  

 

 

 
1 !ÎÎÉÎÇȟ !Ȣ ÁÎÄ 2ÉÎÇȟ +Ȣ ɉςππτɊ -ÁËÉÎÇ ÓÅÎÓÅ ÏÆ ÃÈÉÌÄÒÅÎȭÓ ÄÒÁ×ÉÎÇȟ /ÐÅÎ 5ÎÉÖÅÒÓÉÔÙ 0ÒÅÓÓ %ÎÇÌÁÎÄ  

2 #ÈÁÎÇȟ .ÉȢ ɉςπρςɊȢ 4ÈÅ 2ÏÌÅ ÏÆ $ÒÁ×ÉÎÇ ÉÎ 9ÏÕÎÇ #ÈÉÌÄÒÅÎȭÓ #ÏÎÓÔÒÕÃÔÉÏÎ ÏÆ 3ÃÉÅÎÃÅ #ÏÎÃÅÐÔÓȟ 3ÐÒÉÎÇÅÒ 3ÃÉÅÎÃÅ 

+ Business Media, LLC (P. 187- 193)  
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1.1.3 Drawing importance as a therapy:  
 

Drawing has a therapeutic function in the lives of children who might need additional 

support in their education. Malchiodi believed that drawing is an effective way for 

children to show their self-esteem, emotions, social competence, and other hidden 

personalities and this obviously shows how drawing plays an important role in 

identifying childrenôs problems and finding solutions to them.  

 

support for oneôs ego as children use drawing as non-verbal communication to 

express their emotions. Therefore, emotions can often be better expressed in drawing 

more than in the spoken word, which makes it accessible for therapists to identify 

and develop interventional strategies to solve problems. The family has an impact 

on the constraints on a childôs meaning-making, as parents, for example, see it as a 

mess when children practice their drawings everywhere including walls, upholstery, 

and bed linens3. Siblings can also contribute to the communicative abilities of 

childrenôs drawing, through their interaction during the drawing process. Brothers 

and sisters can provide support when they discuss their emotions through their art 

works, even though sometimes this results in an argument. This gesture will 

eventually enhance social skills as they interact and share ideas with others about 

their drawings. 

Children's drawings are more than some random scribbles on a page. They can be a 

powerful tool for self-expression and of course, a therapy tool that helps them in 

some hard times. Many artists and therapists have recognized this and use drawing 

as a means of helping children and analyzing their emotions and drawings. The 

benefits of children's drawing are numerous, allowing children to express themselves 

in a safe, free, and non-threatening way, and helping them to gain control again and 

feel the empowerment of expressing their emotions. 

According to Dr. Cathy Malchiodi, a leading expert in the field of art therapy, see 

that " therapists who work with children generally see children's drawings as 

nonverbal communication, as graphic representations of problems, and as an 

enhancement of the play therapy process." Drawing can give strength to children 

because it allows them to create something that is entirely their own and gives them 

a sense of control over the process of practicing that. This sense of control can be 

crucial for children who feel that they have no control over their lives or 

surroundings or even their future. 

 
3 !ÎÎÉÎÇȟ !Ȣ ÁÎÄ 2ÉÎÇȟ +Ȣ ɉςππτɊ -ÁËÉÎÇ ÓÅÎÓÅ ÏÆ ÃÈÉÌÄÒÅÎȭÓ ÄÒÁ×ÉÎÇȟ /ÐÅÎ 5ÎÉÖÅÒÓÉÔÙ 0ÒÅÓÓ %ÎÇÌÁÎÄ 
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Drawing can be also helpful in addressing specific issues, such as trauma or grief.4  

 

1.2 The Functions of children's drawings 
 

Children's drawings serve several functions, here I would like to mention some of 

what researchers pointed out: 

Communication: Children's drawings can serve as a tool for communication, 

allowing them to express their thoughts and feelings to others. especially for children 

who may not have the verbal skills to express themselves clearly. 

"Drawings provide children with the potential to tell stories, convey metaphors, and present world 

views, both through what is present in the image itself and through their own responses to their 

images. The narrative qualities of children's drawings and children's interest in narrating them offer 

the therapist ways of understanding meaning from the child's perspective. A narrative, by 

definition, is a story or a recounting of past events, or a history, statement, report, account, 

description, or chronicle. By narrative qualities, I mean the ability of children's art expressions to 

present their impressions of their inner worlds, responses to their environments, and individual 

stories both through a developmentally appropriate form of communication (i.e., art) and through 

talking with the therapist about the content of their art expressions".5 

 

Malchiodi explains here that children's drawings express their inner thoughts and 

emotions, providing a visual depiction that a specialist can further explore through 

analysis.  

Emotional expression: when a child draws that allows him to express his/her 

emotions in a non-spoken manner, giving him/her a safe and creative way to show 

and share his/her feelings. 

"To deny that children express emotions through art would ignore a significant part of who they 

are and how they perceive themselves and the world around them. Art is a potent container for their 

emotional lives and is undeniably an important aspect of understanding children"6 

Cognitive development: Drawing can help children develop cognitive skills such 

as attention, memory, perception, and spatial awareness. It can also improve their 

fine motor skills and hand-eye coordination. 

 
4 Malchiodi, C. A. (1998). Understanding Children's Drawings. Guilford Press. p 14 

5 Malchiodi, C. A. (1998). Understanding Children's Drawings. Guilford Press. p 43 

6 Malchiodi, C. A. (1998). Understanding Children's Drawings. Guilford Press. p 111 
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ñLowenfeld believed that children's growth through art was analogous to the process of organizing 

thoughts and the development of cognitive abilities. In this sense, art expressions are indications of 

children's emerging abilities in many areasðmotor skills, perception, language, symbol formation, 

sensory awareness, and spatial orientation. 

Lowenfeld based his ideas on much of the earlier work of Burt and others, describing six major 

stages of artistic development:  

1. Scribbling (ages 2 to 4 years): earliest drawings often kinesthetically based, eventually becoming 

representative of mental activity; various types of scribbles including disordered, longitudinal, and 

circular; naming of scribbles at the end of this stage. 

2. Preschematic (ages 4 to 7 years): early development of representational symbols, particularly 

rudimentary forms representing humans. 

3. Schematic (ages 7 to 9 years): continuing development of representational symbols, particularly 

a schema for figures, objects, composition, and color; use of a baseline. 

4. Dawning realism (ages 9 to 11 years): increasing skill at depicting spatial depth and color in 

nature, along with increasing rigidity in art expression. 

5. Pseudorealism (ages 11 to 13 years): more critical awareness of human figures and environment 

and increasing detail; increasing rigidity in art expression; caricature. 

6. Period of decision (adolescence): expression is more sophisticated and detailed; some children 

do not reach this stage unless they continue or are encouraged to make artò.7 

 

"Silver (1978, 2000) has contributed several decades of research on how art expression can be used 

to recognize and understand cognitive and developmental abilities in children and adults".8 

These insights indicate that children's drawings can play a valuable role in 

developing cognitive skills, enhancing their ability to reflect on cognitive stages and 

developmental progress. 

Self-expression and self-discovery: Drawing can also help children explore their 

identity and themself, allowing them to create a sort of imaginary world, an artistic 

world if I can say, where they can live a different/alternative safe life and experience 

the outcome of their behavior and reaction through their art.  

ñOne adolescent boy in particular, a student in a public school art class, profoundly enhanced my 

thinking about art expression. Through his drawings and paintings, he gradually began to share 

with me his rage toward his abusive parents, his despair over his home situation, and his own 

feelings of self-destruction. Although not trained in psychology or art therapy at that time, I 

recognized that the art he shared with me revealed his desperation and thoughts of suicide. It was 

through his artwork that he helped me to understand his emotional pain and depression and 

permitted me to intervene on his behalf before he carried out his plans to take his own life. From 

this experience and others with children and adolescents, I learned about the power that visual 

 
7  Malchiodi, C. A. (1998). Understanding Children's Drawings. Guilford Press. p 66,67 

8  Malchiodi, C. A. (2003). Handbook of Art Therapy. Guilford Press. p 94 
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images have to express the most painful and unspoken parts of the self and how these nonverbal 

messages can be, in some cases, life-saving.ò 9 

 

ñChildren use art to integrate not only their inner experiences and perceptions, but also to link their 

experience of the outside world with the inner self, helping them to discover and affirm themselves 

and their relationships to people, environment, and even society"10 

In essence, art becomes a language through which children communicate their 

deepest emotions and struggles when words fail. By facilitating this expressive 

process, educators can provide crucial support, understanding, and intervention, 

potentially altering the course of a child's life 

Therapeutic benefits: Drawing can have therapeutic benefits for children who have 

experienced trauma, allowing them to process, analyze, and overcome their 

emotions and experiences in a safe and supportive environment.  

ñYour [the therapist's] function in the drawing process is to encourage the child to draw about his 

experience and tell his story. In the process, he finds relief from his terror while giving you a better 

"picture" of what that terror is like for him. It is a process that encourages a renewed sense of inner 

control and empowerment. Simply by being curious and inquisitive about what he draws, you 

provide the vehicle and opportunity he needs to diminish the power of those terrifying sensory 

memories and replace them with more positive pleasurable memoriesò. 11 

 

ñIt is important for therapists to remember that, through drawing, children allow them into their 

inner world of experiences, sharing as well as exposing themselves. While children's drawings 

convey information about their feelings, thoughts and fantasies, it is the process of drawing and the 

active presence of the therapist interacting with the child that encourage reparation and recovery 

through creative activityò12 

 

According to Alicia Alted, Roger González, and María José Millán the use of 

Children drawing in healing goes back to the Spanish Civil War. 

ñAs a therapeutic method, however, closely related to the psychological healing of traumatic war 

experiences, childrenôs drawings were used for the first time in the Spanish Civil War ò.13 

 
9 Malchiodi, C. A. (1998). Understanding Children's Drawings. Guilford Press. preface xii 
 
10 Malchiodi, C. A. (1998). Understanding Children's Drawings. Guilford Press. p34 
 
11 Steele, W. (1997). Trauma response kit: Short-term intervention model. Grosse Pointe Woods, MI: Institute 
for Trauma and Loss in Children. p 43 
 
12 Malchiodi, C. A. (2012). Understanding Children's Drawings. Guilford Press. p63 
 
13 Alted, Alicia; González, Roger; Millán, María José: «Dibujos infantiles en tiempos de guerra. La colección de la 
"ÉÂÌÉÏÔÅÃÁ .ÁÃÉÏÎÁÌȻ ÉÎ ! ÐÅÓÁÒ ÄÅ ÔÏÄÏ ÄÉÂÕÊÁÎȣ ,Á 'ÕÅÒÒÁ #ÉÖÉÌ ÖÉÓÔÁ ÐÏÒ ÌÏÓ ÎÉđÏÓȟ -ÁÄÒÉÄȟ "ÉÂÌÉÏÔÅÃÁ 
Nacional, 2006, 31. 
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now going back to my research and answering about the function of children's 

drawings under stressful situations. 

I think that children's drawings could be an essential tool in the hands of 

professionals because they could reflect the problems the children have, and at the 

same time, offer a solution. this is why this research is going to focus on two possible 

(additional) functions of children's drawings: 

 

1.2.1 Using drawings to diagnose  the psychological effect caused by 
stressful situations  
 

Art is often considered a tool of self-expression, and children love always to use this 

tool. Drawing, in particular, is a preferred medium of expression for children, which 

allows them to communicate their thoughts, feelings, and experiences. However, 

several studies have pointed out that stressful situations can have a significant impact 

on children's psychological well-being and then as a result on their artwork. 

 

Children can face so many stressful situations, such as traumatic events, abuse, 

neglect, or witnessing violence, other experiences can also leave a deep impact like 

parental divorce, moving to a new place, or starting a new school.  

These situations can cause children to experience emotional distress, and that may 

appear in their drawings. For example, children who have experienced trauma may 

draw images that reflect their traumatic experiences, violent or disturbing scenes, or 

even pictures of people under stress. Children who are experiencing more continuous 

stressful feelings, like parental divorce or losing a parent, may draw pictures of 

themselves feeling sad or lonely. 

The process of analyzing children's drawings is complex, it requires a deep 

understanding of the children's context, their background, and artistic style. 

However, several researchers have explored this topic and provided guidelines on 

how to explore a child's drawing. For example, In her book "Understanding 

Children's Drawings," 14 Cathy A. Malchiodi pointed out the importance of various 

factors when analyzing or studying children's artwork. She notes that it is essential 

 
14   Malchiodi, C. A. (1998). Understanding Children's Drawings. Guilford Press. 
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to consider a child's developmental stage and cultural background. Additionally, the 

subject of the drawing can offer valuable insights. 

Malchiodi also focused on the importance of analyzing how children use color, how 

they arrange elements in their compositions and the symbols they include. These 

aspects can provide significant information about a child's emotions, thoughts, and 

experiences. By taking all these elements into account, we can gain a richer 

understanding of what a child's drawing is expressing. 

Children use art expression to express trauma and associated feelings of grief, 

mourning, and loss and often master trauma through play activity or artistic 

expression. Alice Miller (1986), the author of many contemporary writings on the 

trauma of child abuse, notes the connections between her own childhood abuse and 

artistic creativity. She observes that feelings resulting from childhood trauma take 

tangible form in art expressions: 

 
The repressed feelings of my childhoodðthe fear, despair, and utter lonelinessðemerged in 

my pictures, and at first I was all alone with the task of working these feelings through. For at 

that point I didn't know any painters with whom I would have been able to share my new found 

knowledge of childhood, nor did I have any colleagues to whom I could have explained what 

was happening to me when I painted. I didn't want to be given psychoanalytic interpretations, 

didn't want to hear explanations offered in terms of Jungian symbols. I wanted only to let the 

child in me speak and paint long enough for me to understand her language, Stressful situations 

like war and poverty can have long-lasting and serious effects on children's mental health. 

Many researchers have studied how these tough experiences impact children, but not much has 

been done to see if drawing can help diagnose these psychological effects.15 

As a child in Poland during World War II, Nelly Toll began to keep a diary of her 

experiences, using words and images. In her more recent memoir (1993) she writes: 

 
Paintings ... provided me with an escape into a fantasy world. I painted over sixty watercolors, 

made up cheerful tales about them, and sewed pictures and stories together into small booklets 

with white thread; through the magic of art, I became part of that happy world of illusion. The 

five-by-seven-inch and seven-by-ten inch sheets of paper were filled with colorful flowers, 

blue skies, loving adults, and carefree children busy with normal daily activities. Only 

symbolically did they reflect my feelings of apprehension about the constant danger 

surrounding us. 16 

 

 

 
15  Malchiodi, Cathy A. Understanding Children's Drawings Guilford Press, 1998, New York, London p.133  
 
16 Malchiodi, Cathy A. Understanding Children's Drawings Guilford Press, 1998, New York, London p.134 
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Drawing can be a useful tool for diagnosing the psychological effects of stressful 

situations such as war and poverty on children. By examining a child's drawings, we 

can gain insights into their emotions, experiences, and perceptions, which can be 

used to diagnose conditions and explore the impact of poverty on mental health. 

Further research in this area is needed to develop standardized methods for using 

drawing as a diagnostic tool and to explore its potential in clinical and research 

settings. 

 

1.2.2 Using Art Therapy To Help Children Diagnosed With Psychological 
Problems   

 

Art therapy is a sort of psychotherapy that uses creativity, drawing, painting, and 

sculpting, to encourage healing. 

Art therapy can be an effective tool for helping children who have experienced 

traumatic events or who are struggling because of special circumstances. 

To achieve a success healing process, an art therapist must design art activities that 

match the abilities of the group, emphasizing strengths over weaknesses, and helping 

children express emotions and underlying issues through art, speech, and writing. It 

also involves maintaining children's pride and dignity by creating tangible art 

products and encouraging reminiscence and life review to resolve past conflicts and 

celebrate life experiences. Using visual art helps clients with reality orientation, 

especially those with psychotic disorders or dementia, and provides a visual means 

of communication for those with compromised language skills, such as dementia or 

stroke patients. Promoting socialization and group support reduces isolation and 

despair while allowing clients to make choices, be original, and feel a sense of self-

worth. Lastly, it enhances self-esteem by recognizing the talents of artistically 

skilled individuals.17 

 

ñArt can provide a window to childrenôs and adolescentsô problems, traumatic memories, 

development, and world views. Its primary purpose is to give these young clients another language 

with which to share feelings, ideas, perceptions, and observations about themselves, others, and the 

environment. Art therapy can serve as an important catalyst for increased interaction and exchange 

 
17  Malchiodi, C. A. (2003). Handbook of Art Therapy. Guilford Press. p299-300 
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between therapist and child or adolescent, thus expanding and deepening the effectiveness of the 

relationship and its impact on young clients.ò 18 

 
ñArt therapy has been used with a variety of pediatric medical populations, including cancer, kidney 

disease, juvenile rheumatoid arthritis, chronic pain, and severe burns... Participating in creative 

work within the medical setting can help rebuild the young patientôs sense of hope, self-esteem, 

autonomy, and competence while offering opportunities for safe and contained expression of 

feelings.ò 19 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
18  Malchiodi, C. A. (2003). Handbook of Art Therapy. Guilford Press. p123 

 
19  Malchiodi, C. A. (2003). Handbook of Art Therapy. Guilford Press. p206-207 
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many examples of terrifying wars happened in history, this research will talk briefly 

about some of them and focus on the Syrian civil war 

War impacts children's drawings, reflecting their psychological and emotional states. 

Typically, children express their inner experiences through art, and during conflicts, 

their drawings often depict scenes of violence, destruction, and chaos. This shift 

from typical childhood themesðsuch as family, friends, and playðto more sad 

subjects illustrates the deep emotional and psychological scars war inflicts. 

Children's war-influenced drawings may include images of tanks, soldiers, and 

weapons, revealing their exposure to violence. They might also depict destroyed 

homes and injured people, indicating their experiences of loss and fear. The colors 

used in these drawings often shift to darker tones, signifying their disturbed 

emotional state. 

These drawings are more than mere illustrations; they are a window into the child's 

mind, showcasing their trauma, fear, and the loss of innocence. They serve as a 

crucial tool for psychologists and educators to understand and address the mental 

health needs of these children. Through art therapy, children can process their 

experiences and begin healing, highlighting the importance of creative expression as 

a tool for recovering from the terrifying  impact of war 

 

2.1 War ÉÎ ÃÈÉÌÄÒÅÎȭÓ ÄÒÁ×ÉÎÇÓ  
 

In war situations, drawing can provide insights into the effect and impact of these 

experiences on a child's mental health. For example, a child who has experienced 

violence or displacement may draw paintings related to these experiences, such as 

images of soldiers, blood, weapons, or destroyed homes. in a study that focuses on 

data collected from children in the United States shortly after the Yugoslavia-NATO 

conflict. Fifty-six children in two Midwestern states were asked to draw a picture of 

peace and a picture of war, how war affects children, and how they represent their 

feelings using drawings. Researchers study children's drawings of war and peace to 

analyze the differences. 

ñOther children warned the interviewers about the content of their war pictures. When 

asked to draw a picture of war, a 6-year-old girl said, 'Okay, but itôs gonna be sad,' and a 

7-year-old girl said, 'This will be yucky.' The children, especially very young children, did 

not always represent these sad feelings in the affect of the figures they drew. Many of them 

drew smiles on figures they described as sad or angry. However, some children older than 

6 indicated they had made a mistake and changed their figuresô facial expressions. For 
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example, a 9-year-old boy asked, 'Why did I draw smiles?' Then he changed the smiles to 

frowns on the two figures in his drawing of war.ò 20 

 

ñThey drew dead or dying people, and described people getting killed. Death was 

acknowledged even when people were not included in the drawing. An 11-year-old girl 

described her drawing as 'a broken heart because when thereôs war, lots of people get killed. 

Everyoneôs sad because people they love are killed. And the actual people in the war are 

brokenhearted because they died.ò 21 

They found that most kids draw war as something with lots of action like people 

fighting and shooting. Many kids also see war as a conflict between groups, with 

each side fighting the other. A good number of drawings show the sad and serious 

side of war like people getting hurt or killed. 

ñThe most common theme identified in the childrenôs war drawings was war as activity. 

Sixty-two percent of the children drew war pictures that included actions such as fighting 

and shooting. ò 22 

Some children use their imagination and draw imaginary elements in their war 

paintings, such as characters from cartoons or movies. 

ñSome of the children (12%) used fantasy images to describe war, the fifth theme identified 

in the childrenôs war drawings. Most of these children made references to specific fictional 

characters (e.g., Pokemon, Darth Vader, Forrest Gump), and one 8-year-old boy drew a 

fantasy war picture based on his own imagined characters.ò 23 

Children's drawings can offer a unique perspective into their experiences and 

emotions, including their understanding of war and its impacts. It's a valuable way 

to break the barrier between us and a lost child. Children often use drawing to 

express their feelings and talk about their experiences. 

Drawing is a natural and spontaneous activity in a child's life. It seems that all young 

children like to scribble, and whenever they have paper and a pen, they start with 

 
20  Kathleen W, Kent, OH, Karen S. Myers-Bowman, Manhattan, KS, and Judith A. Myers-Walls, West Lafayette, 

). Ȱ5ÎÄÅÒÓÔÁÎÄÉÎÇ 7ÁÒȟ 6ÉÓÕÁÌÉÚÉÎÇ 0ÅÁÃÅȡ #ÈÉÌÄÒÅÎ $ÒÁ× 7ÈÁÔ 4ÈÅÙ +ÎÏ×ȱ !ÒÔ 4ÈÅÒÁÐÙȡ *ÏÕÒÎÁÌ ÏÆ ÔÈÅ 
American Art Therapy Association, pp. 195 (2003) 

21   Kathleen W, Kent, OH, Karen S. Myers-Bowman, Manhattan, KS, and Judith A. Myers-Walls, West Lafayette, 
). Ȱ5ÎÄÅÒÓÔÁÎÄÉÎÇ 7ÁÒȟ 6ÉÓÕÁÌÉÚÉÎÇ 0ÅÁÃÅȡ #ÈÉÌÄÒÅÎ $ÒÁ× 7ÈÁÔ 4ÈÅÙ +ÎÏ×ȱ !ÒÔ 4ÈÅÒÁÐÙȡ *ÏÕÒÎÁÌ ÏÆ ÔÈÅ 
American Art Therapy Association, pp. 195 (2003) 
 
22 Kathleen W, Kent, OH, Karen S. Myers-Bowman, Manhattan, KS, and Judith A. Myers-Walls, West Lafayette, 
). Ȱ5ÎÄÅÒÓÔÁÎÄÉÎÇ 7ÁÒȟ 6ÉÓÕÁÌÉÚÉÎÇ 0ÅÁÃÅȡ #ÈÉÌÄÒÅÎ $ÒÁ× 7ÈÁÔ 4ÈÅÙ +ÎÏ×ȱ !ÒÔ 4ÈÅÒÁÐÙȡ *ÏÕÒÎÁÌ ÏÆ ÔÈÅ 
American Art Therapy Association, pp. 194 (2003) 
 
23 Kathleen W, Kent, OH, Karen S. Myers-Bowman, Manhattan, KS, and Judith A. Myers-Walls, West Lafayette, 
). Ȱ5ÎÄÅÒÓÔÁÎÄÉÎÇ 7ÁÒȟ 6ÉÓÕÁÌÉÚÉÎÇ 0ÅÁÃÅȡ #ÈÉÌÄÒÅÎ $ÒÁ× 7ÈÁÔ 4ÈÅÙ +ÎÏ×ȱ !ÒÔ 4ÈÅÒÁÐÙȡ *ÏÕÒÎÁÌ ÏÆ ÔÈÅ 
American Art Therapy Association, pp. 195 (2003) 
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drawing. Children usually reach different stages of complex drawing as they grow. 

If we give two children a pen and paper, they will draw in a similar way if they are 

at the same level of development. However, what they choose to draw is a personal 

choice and can take any shape in the child's imagination. 

There are many international studies on the topic of war that do not connect it with 

drawing. However, studies that link the topic of war with drawing are very few and 

rare. One such study was conducted in 1984 by Raidi and Juan at a school located 

on the front lines in the Ain al-Rummaneh area of Lebanon. The study involved 

children aged between 5 and 8 years old, who were asked to draw freely. Their 

subjects varied widely. After half an hour, they were asked to draw something related 

to war. The children fell silent, hid their colored pencils, and only kept the black and 

sometimes red pencils. They drew bombs, missiles, dead and injured people, burnt 

and destroyed houses, military vehicles, and ambulances. 

In the second part of Raidi and Juan's study, which also took place in 1984, they 

conducted research at a school in the Brummana area that had students from all over 

Lebanon. The children were asked to draw about war, and their drawings were 

analyzed and categorized into three groups: 

Displaced children: These children used only black and red colors. Their drawings 

showed the violence they experienced, such as soldiers, fires, bombs, and missiles. 

Children from Beirut and its suburbs: These children mostly used brown and 

green colors and rulers. 

Children from Keserwan: These children drew blooming gardens and birds. 

The difference in these drawings is due to the children's lived experiences. The first 

group directly suffered from the war. The second group experienced the war 

indirectly by witnessing bombings and explosions. The third group was far from the 

war and didn't experience it firsthand. 24 

An American researcher (Stanphorthe, 2000-2001) conducted a free drawing activity 

with Palestinian children aged 8 to 14, with an equal number of boys and girls. Most 

of their drawings were related to the First Intifada. The researcher then compared 

these drawings to those of Hungarian children aged 8 to 13 from a school in Budapest 

about the subject of war. Surprisingly, the Hungarian children's drawings were more 

bloody and gruesome than the Palestinian children's drawings. For Hungarian 

 
24  Kwan. S, Raidy. J, Rapport sur des activites de terrain dans un domain, préscolaire, U.L., 1994, p.202. 
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children, war meant death, brutality, and chaos, while for Palestinian children, the 

idea of war was broader. 25 

Thatôs really interesting, I think the cause is that they "know" the war 

from bloody games and films, on the other hand, as a person who experienced the 

war I can say that Palestinians donôt see the war as fantasy but a hard experience that 

human can adopt with. 

- ñClearly, children are aware of war even when they are not directly involved in a conflict. In their 

drawings and accompanying verbal statements, the children in this study associated war with group 

conflict and identified the violent activities and consequences of war. Children in the U.S. cannot 

avoid exposure to depictions of violence in the media. Acknowledging that children are impacted 

by this exposure is the first step to helping them better understand the realities of war. In the current 

study, some children understood war in terms of fantasy stories and fictional characters. Video 

games, movies, the Internet, and other media impact the meanings children give to war. Supervision 

and communication are key to helping children navigate the reality and fantasy of events presented 

to them through the mediañ. 26 

Another study under the title (They Still Draw Pictures: The Spanish Civil War Seen 

with Childrenôs Eyes) 

Itôs about the Spanish civil war which is very close to any war these days because 

it's the first war were humanity used weapons with brutal power.  

ñGuided by their educators, these Spanish children started to reflect on their new experiences ï the 

bombardments, the evacuation, the separation from their parents, but also the games, lessons and 

other activities in the school colonies ï in their drawings." 27 

 

 

2.2 The Syrian civil war  ÉÎ ÃÈÉÌÄÒÅÎȭÓ ÄÒÁ×ÉÎÇÓ  
 

I'll talk partly about my personal experiences for more than five years in the middle 

of the war, where I was in a position fully in touch with children and students. and 

I'll be also researching for more other cases that could be useful for this research.  

 
25 Stanphorthe (Charlotte), Children Without Childhood (Palestinian Children in Times of War), Translated to 

Arabic by: Jenin Center for Strategic Studies, 1st Edition, Amman: Kuwaiti Association for the Advancement of 
Arab Childhood, 2004, Specialized Seasonal Scientific Studies Series. p.57-58 

26 Walker. K, Kent, OH, Karen S. Myers-Bowman, Manhattan, KS, and Judith A. Myers-Walls, West Lafayette, 

(Understanding War, Visualizing Peace: Children Draw What They Know) IN Art Therapy: Journal of the 
American Art Therapy Association, 20(4) pp. 191-200 © AATA, Inc. 2003 p. 199 

27 Roith. C ( They Still Draw Pictures: The Spanish Civil War Seen with #ÈÉÌÄÒÅÎȭÓ %ÙÅÓ) 2007 p. 01 
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I'll study the influence of the war on Syrian children by analyzing some samples, I 

already have a lot of these samples, and I can get a lot more.  

in 2011 the war in Syria began and it never ended, the war left a devastating impact 

on Syrians, especially the children. more than 5.6 million children are directly 

affected by this tragedy. more than 2.5 million are now refugees all over the world. 

because of this war, many children were/are a target of abuse and victims of trauma 

experiences 

There are a lot of studies about the impact of war on childrenôs education, health and 

development, which is of course connected to my main subject, childrenôs drawings, 

however, itôs very hard to find a study about the influence spotted in the drawing of 

Syrian children suffered from the war.  

For example, a study published in the Journal of Child Psychology and Psychiatry 

in 2020 examined the impact of the Syrian conflict on children's cognitive 

development. It found that Syrian children who experienced the conflict had lower 

cognitive abilities in comparison with children who had not experienced the 

conflict.28 

An important study titled ñ Refugee Childrenôs Drawings: Reflections of Migration 

and Warò was written by Muhammet U. Oztabak. Was mostly about Syrian refugees 

He presented detailed analyses of drawings by refugee and non-refugee children, 

focusing on themes, symbols, and compositions related to war and migration. Here 

are the key findings summarized: 

 

Themes and Symbols in Refugee Children's Drawings: 

- Symbols Used: Refugee children predominantly used symbols like 

dead or injured people, bombing planes, blood, and sad/unhappy faces 

in their drawings. These symbols reflect their traumatic experiences and 

negative perceptions associated with war and immigration. 

    

- Dominant Themes: The most frequent themes in refugee children's 

drawings were death, warfare, and despair. These themes underscored 

the impact of conflict on their lives, emphasizing loss, fear, and sadness. 

Positive themes like nature and hope were less common. 

 
28  Journal of Child Psychology and Psychiatry, Cornelius. A, Bolanle. O, Matthew. H, Valsamma. E, Volume 

29, Issue 2, Pages: i-iv, 123-220 (2024) 

 

https://acamh.onlinelibrary.wiley.com/toc/14753588/2024/29/2
https://acamh.onlinelibrary.wiley.com/toc/14753588/2024/29/2
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- Artistic Development: Many refugee children's drawings lacked a 

baseline, indicating an early developmental stage where they might not 

perceive themselves as connected to their environment. Some drawings 

also lacked details expected for their age, potentially indicating 

developmental delays influenced by their experiences. 

 

Themes and Symbols in Turkish Children's Drawings: 

- Symbols Used: Turkish children used symbols such as grass, happy 

faces, sun, and clouds more frequently. These symbols reflect a more 

positive outlook and are different from those used by refugee children. 

 

- Dominant Themes: Turkish children's drawings frequently depicted 

themes of nature and hope, with fewer instances of themes related to 

warfare and despair. This contrasts sharply with refugee children's 

predominant themes of war-related trauma. 

 

- Artistic Expression: Turkish children often included baselines in their 

drawings, suggesting a stronger sense of connection to their 

surroundings. Their drawings also tended to include more colors and 

details, indicative of a more positive emotional state and developmental 

norms for their age. 

 

Comparative Analysis: 

1. Differences: Refugee children's drawings focused heavily on war-related trauma 

and negative emotions, whereas Turkish children's drawings reflected a more varied 

range of themes including nature and positivity. 

2. Developmental Milestones: Refugee children often showed delays in 

developmental milestones such as baseline usage and detailed drawing skills, 

possibly due to the psychological impact of their experiences. 

3. Cultural and Historical Context: Both sets of drawings reflected cultural and 

historical contexts specific to the children's backgrounds, influencing the choice of 

symbols and themes depicted. 

The study highlighted great contrasts in the themes, symbols, and developmental 

aspects of drawings between refugee and Turkish children, underscoring the 



26 
 

profound impact of war and migration experiences on artistic expression and 

emotional development in childhood.29 

In his book titled "Home: Drawings by Syrian Children," Ben Quilty features 

drawings by children aged 6 to 16, who were refugees displaced as a result of the 

Syrian war. The book serves multiple purposes: it is a collection of children's art, a 

means of therapy, and a form of testimony. 

He confirms the children's drawings as an honest and simple reflection of their lives, 

they capture the brutal reality of their experiences without political intention. 

However, we can argue that children's drawings are partly and accidentally political 

as they reflect personal experiences shaped by their environment and background. 

A powerful material made by children, who often reflect complex feelings through 

their art. children were asked to draw their memories, hopes, and current perceptions 

of home. These drawings often depict violence and trauma but also resilience and 

hope. It discusses how drawing can serve as a therapy for children, allowing them to 

express their inner experiences and trauma visually. 

The drawings in "Home" are categorized into six themes: Threat, Light, Dark, 

Dream, Tears, and Home. The section "Home" features 48 individual works, mostly 

depicting traumatic events such as bombings and attacks on their houses, juxtaposing 

life before and after trauma, and sometimes showing hopeful or nostalgic images of 

home. 

The artist uses of art therapy and drawing helps children communicate their 

experiences and process trauma. Drawing is seen as less confronting than interviews 

and helps in memory retrieval and organizing experiences into a narrative. The 

children's drawings in "Home" are curated to ensure they are "good enough" to be 

included, indicating their quality as both art and testimony 30 

There are various recurring visual images that become themes in Home. A juxtaposition of 

trauma with happier times (the latter is a much more familiar picture in the genre of 

childrenôs drawings), is visible in the drawing by Mohammad Hajar, age 11; ñSyria before 

and after the warò, is a recurring trope. On the page that follows is Mohammad Hajarôs 

picture, is identified as ñpencil and watercolor on paper, 23 x 30.5cmò and drawn in ñ2017ò 

ï Hajar is from Daraa, Syria, but we are told the picture was drawn at ñHampden Park 

 
29 /ÚÔÁÂÁËȟ -Ȣ 5Ȣ ɉςπςπɊȢ 2ÅÆÕÇÅÅ ÃÈÉÌÄÒÅÎȭÓ ÄÒÁ×ÉÎÇÓȡ ÒÅÆÌÅÃÔÉÏÎÓ ÏÆ ÍÉÇÒÁÔÉÏÎ ÁÎÄ ×ÁÒȢ )ÎÔÅÒÎÁÔÉÏÎÁÌ *ÏÕÒÎÁÌ 

of Educational Methodology, 6(2), 481-495. 

 
30   Cardell, K., & Douglas, K. Circuits of #ÈÉÌÄÒÅÎȭÓ 4ÅÓÔÉÍÏÎÙȡ 2ÅÁÄÉÎÇ 3ÙÒÉÁÎ #ÈÉÌÄÒÅÎȭÓ $ÒÁ×ÉÎÇÓ ÏÆ (ÏÍÅȢ ,ÉÆÅ 

Writing, (2020). 493ɀ502. 
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Public School, Sydneyò. This picture offers a direct contrast between home before and after 

the war. On the right of the picture we see natural beauty represented to connote a time of 

peace. In this instance, the natural beauty is in the form of birds, the (smiling) sun and the 

clouds; the colors used in the picture are blue, orange and brown; the picture is 

predominantly white. We see a rare instance of self-ortraiture--the child stood next to his 

bike in the bottom right-hand corner. He is safe, inside his house. In contrast, on the left 

side of the picture, the sky is grey and the sun is dark and is frowning. The left picture 

shows a tank firing missiles at the house, destroying its roof and killing a person inside. 

When the child artists draw their homes being destroyed, they often show the specific 

damage that has been done to the home and represent their inability to protect it (for 

instance, the children and their families are often standing in the picture, watching on 

helplessly, disempowered). The helicopters, tanks, missiles and gunsðeven the soldiers 

are represented as too powerful; they are often drawn out-of-scale, for instance, to be bigger 

than the houses they are destroying, for examples, in drawings by Hamzeh, age 9, Abel 

Nasser, age 10, and Abed Al Jabbah Ezalddie, age 9. 31 

 

 

 

2.3 Poverty  as a stressful factor shown in children 's drawings  
 

Similarly, I try to prove that poverty can be explored through drawing by examining 

a child's depiction of their living conditions or lack of access to basic needs.  

Children from poor environments often depict their experiences and living 

conditions through their art. These drawings can reveal a lot about their emotional 

state, resilience, and the challenges they face. we can use these drawings to better 

understand and address the needs of children living in poverty, providing a valuable 

tool for intervention and support. 

 

ñIncome affects children's well-being. Income allows parents to provide safer home environments; 

better schools, parks, libraries; higher education; good health care; and other things that benefit the 

health and development of the childrenò.  

A promising line of research has begun to link poverty to the emotional well-being of childrenò 32  

 

 
31  Ben. Q, Home: Drawings by Syrian Children (2018) Penguin p.255-256  

 
32  Ruby K. Payne, (1996). A Framework For Understanding Poverty, p.148. 
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While these excerpts don't directly address childrenôs drawings, they highlight the 

overall negative impact of poverty on children's cognitive and emotional 

development, which could manifest in their drawings and other forms of expression. 

When we look at drawings made by children who have gone through trauma, it's 

important to read between the lines. We shouldn't just look at what's obvious in the 

drawing but also try to find what's missing. Children who have experienced trauma 

might not have the words or be ready to talk about what happened with adults. The 

content of their drawings can be greatly influenced by their environment, especially 

for young children. Kids aged 4-13 often prefer to use drawing to express their 

feelings, especially related to trauma. Even if they haven't experienced trauma 

directly, many Palestinian children, for example, still live under very stressful 

conditions because of poverty, parental anxiety, and constant threats 33 

In a research made by Sukaina Hasan Khayif, he explores how poverty impacts 

children's drawings, specifically those in the primary education stage (fourth grade, 

around 9 years old). The study examines the subconscious projections children 

express through their drawings, revealing psychological dimensions influenced by 

their socio-economic (poverty) status. He noticed that children from poor families 

often depict larger heads in their drawings, symbolizing frustration, sensitivity, and 

a need for dependency due to feelings of inferiority and deprivation. 34 

- ñDrawing the head in a large size is due to the feelings of inferiority felt by children who 

live in a financially poor family, as the child is trying to compensate for the state of poverty 

and destitution that he suffers from.ò 35 

The research aims to understand these psychological dimensions and provide 

insights for developing programs to support the artistic development of these 

children. The research adopts theories from psychologists like Jung, Horney, 

Fromm, Maslow, and Levin to explain the observed behaviors and drawing 

characteristics. 

- ñAfter the researcher took and looked at a group of drawings of children of financially poor 

families who are 9 years old, it became clear to them some characteristics and 

 
33 Fawaz, T. J, (2011). The Shock of War: Its Psychological and Educational Effects on Children, Dar Al-Nahda 

Al-Arabia, Beirut, Lebanon, p.84. 

 
34 (Khayif, S. H. (2021). Psychological dimensions in the drawings of children of financially poor families. 

Linguistics and Culture Review, 5(S2), 1003-1021 

35  Fischli, A. E., Godfraind, T., & Purchase, I. F. H. (1998). Natural and anthropogenic environmental oestrogens: 

the scientific basis for risk assessment. Pure Appl. Chem, 70(9), 1863-1865. 
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psychological dimensions that emerged clearly and tangibly, which were developed by 

children in the form of subconscious projections through shapes, colors, and lines. ò 36 

 

- ñthe mouth is large and open and is linked to disorders of speech and explosions emotional 

any expression of emotion, and also to express aggression and proof that the child needs to 

communicate with others through his painting open mouth.ò 37 

Every small detail could mean something, and this was mentioned in many research 

and pointed out the meaning of drawing an object in a unique way, I write here some 

examples even though I donôt find them accurate and realistic because most of the 

time there is no deep perspective when a child is enjoying the process of depicting a 

picture about armes, and trees 

- ñAs for drawing upper limbs (arms) we find in most of their fees are upper limbs (thin and 

short), which shows the feelings associated with insecurity and helplessness.ò 

- ñThe trunk symbolizes the basic strength of the personality. The drawing of the trunk is 

very large, indicating a feeling of restriction or aggressive response, or in imagination 

according to the type and size of the branches. As for the small trunk, it includes a feeling 

of inferiority.ò 38 

Some times I really find it too detailed such as this walkway analyzing  

- ñIf drawing the walkway in the course of and in the suit, indicated that Screened uses some 

settings and tact in relation to others, but very long is the walkway refers to a lesser degree 

connection, while drawing a narrow walkway on the one hand the house and wide at the 

end of the far him it indicates To try to hide a basic desire to stay while showing a 

superficial friendship.ò 39 

However, this shows the level of attention directed to study such an important source 

which is children's drawings, especially if there is no other way to contact with 

children because of culture differences or language incapabilities.  

 

 
36 Hulme, D., & Shepherd, A. (2003). Conceptualizing chronic poverty. World development, 31(3), 403-423. 

https://doi.org/10.1016/S0305 -750X(02)00222-X 

37  Khayif, S. H. (2021). Psychological dimensions in the drawings of children of financially poor families. 

Linguistics and Culture Review, 5(S2), 1015. https://doi.org/10.21744/lingcure.v5nS2.1610  

 
38 Khayif, S. H. (2021). Psychological dimensions in the drawings of children of financially poor families. 

Linguistics and Culture Review, 5(S2), 1015. https://doi.org/10.21744/lingcure.v5nS2.1610  

39 Al-Obaidi, N. H. (1990). Personal Psychology, Higher Education Press, Baghdad. 

 

https://doi.org/10.1016/S0305-750X(02)00222-X
https://doi.org/10.21744/lingcure.v5nS2.1610
https://doi.org/10.21744/lingcure.v5nS2.1610
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2.4 The Hungar ian artist and educators ' experience  
 

A very useful study was made last year and itôs especially important for my research 

very important because it took place in an area that has the same condition I studied 

in Hungary 

The study titled "The Impact of Poverty on Childrenôs Well-Being and Health 

Behavior" explores how poverty affects children in the Baktalórántháza micro-

region, one of Hungary's poorest areas. This research, conducted in 2023, utilized 

questionnaires, interviews, and focus groups with families and social professionals. 

this region has a high poverty rate, most people have only elementary education, and 

many families have three or more children. The unemployment rate among families 

with children is twice the national average. The study highlighted issues such as 

increased smoking, alcohol, and drug use among adolescents and young adults. 

These behaviors have severe consequences for health, learning, and social 

relationships. 

What I think is fascinating in this study, and also a common result with my research, 

is that even with so many obstacles, parents were optimistic about their children's 

futures, they hoped for better education and professional success. they believe that 

their children will achieve at least a better education and have a good life in 

comparison with their own. 

- ñIt was very interesting that despite their poor situation, most parents with young children 

were very optimistic about their childrenôs futures, they believe that they will obtain 

secondary or even higher education, and that they will be in a much more favorable life 

situation than their parents.ò 40 

Poverty in Baktalórántháza affects the children's well-being and health behavior 

according to this study, with so many challenges. and even if parents are hopeful, 

there is an urgent need for better services and support to improve children's future 

results. 

 

 
40 Fábián, G., Szoboszlai, K., Tóth, A.P., & Fedor, A.R. (2024). 4ÈÅ )ÍÐÁÃÔ ÏÆ 0ÏÖÅÒÔÙ ÏÎ #ÈÉÌÄÒÅÎȭÓ 7ÅÌÌ-Being 
ÁÎÄ (ÅÁÌÔÈ "ÅÈÁÖÉÏÒ "ÁÓÅÄ ÏÎ ÔÈÅ 2ÅÓÕÌÔÓ ÏÆ 2ÅÓÅÁÒÃÈ #ÏÎÄÕÃÔÅÄ ÉÎ /ÎÅ ÏÆ (ÕÎÇÁÒÙȭÓ -ÏÓÔ $ÉÓÁÄÖÁÎÔÁÇÅÄ 
Micro-Regions. Children, 11, 624.p.12 
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2.4.1 Igazgyöngy 
 

Hungary has an experience in enhancing the children situation through art, a 

respective ongoing experience is Igazgyöngy (The Real Pearl Foundation) a 

Hungarian Foundation that aims to provide art education opportunities for children 

and youth living in poverty or facing social exclusion. The foundation was founded 

in 1999 by Nóra L. Ritók and since then she worked with a group of artists and art 

educators who recognized the importance of art in promoting social integration and 

personal development. 

The Real Pearlôs art schools have been running since 2000 in six villages and towns 

in eastern Hungary: Berettyoujfalu, Komádi, Magyarhomorog, Körösszakál, 

Körösszegapáti, and Biharkeresztes. 

And the Real Pearl Foundation after School Activities Program (ñTanodaò), Told. 

Most of their students come from very poor (underprivileged) families. 

The foundation offers a variety of art education programs, including visual arts, 

music, dance, and theater, to children and youth aged 6-18 years. The programs are 

delivered by professional artists and educators who work with the participants to 

develop their creativity, self-expression, and social skills. 

Igazgyöngy promotes equal opportunities in education and cultural participation. 

And partners with schools, community centers, and other organizations to reach 

children and youth who would otherwise have limited access to cultural activities. 

In addition to its art education programs, the foundation also organizes exhibitions, 

performances, and other cultural events to showcase the work of its participants and 

raise awareness about the importance of art in promoting social integration. 

Igazgyöngy highlights the importance of art education in promoting social 

integration, personal development, and equal opportunities in education and cultural 

participation, and serves as an inspiring example of how art can be used as a tool for 

social change and development. 41 

The run also an art school This art school operates in one of the poorest parts of the 

country. The headquarters are in Berettyóújfalu, where painting-drawing and 

ceramic classes are also held.  Apart from this town art classes are held on a regular 

 
41 https://igazgyongyalapitvany.hu/  

 

https://igazgyongyalapitvany.hu/
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basis in five other villages in the nearby area.. 60-70 % of the students (5-16 years) 

come from extremely poor families. Many of these students have serious learning 

problems, mostly due to their social background. Therefore art education for 

teachers of  Real Pearl Art School does not mean art education for art's sake only. 

They use art, the techniques and creative practices of art as a tool to help their 

students  

1. have the chance to have positive experiences,  in order to strengthen their self-

esteem 

2. improve their learning abilities 

3. improve their social skills 

It is a basic principle that students should learn to follow certain rules, yet be able to 

find their own path. Therefore many art assignments contain both strict instructions 

as well as freedom, instances where the student makes her or his own decisions. 

 

 

  

2.5 The Syrian artist and educators ' experience  
 

In my country Syria, art therapy has been partly used as a tool of healing and 

expression, especially against challenging circumstances such as war, immigration, 

and trauma. Syrian artists and art educators are more and more aware of the 

possibilities of art therapy that can help and heal children who have emotional and 

psychological needs. 

Artists and art educators in Syria are using art therapy to help people deal with the 

emotional and mental effects of the war. Art therapy involves participating in some 

creative activities like drawing, painting, or making things with your hands. By 

doing these activities, people can express their feelings, lower their stress, and feel 

a bit more normal even when things around them are very difficult. Art becomes, in 

one way or another, a tool for healing and finding peace during the conflict. 

Due to the large number of Syrians who have been displaced from their homes, art 

therapy has been used to help refugees inside the country express their experiences 

and emotions. Through art, those children can communicate and tell their stories and 

struggles, even when words are insufficient. In contexts where language barriers 
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may exist, (in Syria there are many languages not just Arabic) art serves as a 

universal language. Art also can facilitate communication between artists/educators 

and children even if they speak the same language by enabling the expression of 

complex emotions that might be difficult to convey verbally. 

In Syria we also suffer from the dissolving of high values and communities, here 

also Syrian artists and educators have used art therapy as a tool to build community 

and foster a sense of togetherness. Group art therapy sessions provide a safe space 

for individuals to share their experiences, support one another, and create a sense of 

solidarity. 

Public art projects and murals, for example in Damascus, can contribute to the 

physical and psychological restoration of war-affected areas. 

A lot of attempts by artists and art educators to enhance the level of art therapy in 

my country. However, there is no national project established to support that, 

research is not conducted to study our community situation very closely. A unique 

multiple nations/ ethnicities/ languages/ geography/ culture land requires extra 

attention to reach a good result, but unfortunately, the effort always is faced with the 

fact that the is no support and resources to establish a serious experience. 

Experiences I talked about staying as an individual, private, and small attempts that 

help just a small amount of children, therefore, I started here in Hungary an attempt 

to study the Hungarian respective experience and transfer it to Syria by working and 

training with Igazgyöngy and starting my project titled Two Stories 
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My project (Two Stories) is an attempt to give some hope and to open the space for 

children from Syria and Hungary. 645 children will draw scenes from two folk 

stories from both countries. 

The project is about children under compression in two far but somehow similar 

areas in Syria and Hungary. The main idea is to help children through art.  

Two Stories from the folklore of Hungary and Syria will be read by art teachers in 

Syria and Hungary, and each child will choose one scene he or she prefers. 

To accomplish that I connected with two Hungarian partners (Real Pearl 

organization, Igazgyöngy) a very well-known organization here in Hungary that 

works with poor children and tries to use art as a healing method, also I was 

contacted with Ms. Tünde Geisbühl who works as an art teacher at Csepel, Budapest. 

On the other hand, I had also connected with Syrian art educators and artists working 

in public schools, private art institutes, and private ateliers and they already managed 

to work on this project in Syria 

in Hungary there are some poor villages in the east of Hungary where (Igazgyöngy 

or (Real pearl foundation work) this is in Berettyóújfalu where the main center is, I 

visited the schools there and in many other villages. Told is another very poor 

village I visited. Igazgyöngy has also some facilities there. 

The children's workshop in Igazgyöngy is a beautiful place, the children were so 

interesting and full of happiness, also there is a workshop for the parents who 

would like to work, and I saw that as a huge step toward developing the whole 

community. In another village (Komádi), I visited the school and the Orphanage 

where the same teacher Janos taught the children the methods of real pearl. I also 

visited other villages later like Szigetszentmiklós were I was a part of a workshop 

with my supervisor and invited by Verga Kristina where they teach children to 

make paper kites, and then I visited the basic art school at GödöllŖ where I joined 

the children to train on Ms. Verga Kristina methods. 
 

my main resource for art education methods was the teacher training I took part in 

at the Igazgyöngy art school. I learned there many of their techniques and met a lot 

of teachers and of course the founder M. Nóra Ritók, the founder of the real pearl 

foundation 
 

After all this experience and good conversations with teachers and art educators, I 

decided to start a project that is very related to my doctoral research called (Two 

Stories)  
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The idea of this project is to choose two folk stories one Hungarian and one Syrian 

and read it to children from both countries and then ask them to draw what was 

interesting for them  

 
 

3.1 Project description:  
 

- I chose a story from the Syrian folk collection I thought that it could represent 

the children there and a specialist will translate it into Hungarian 

- With the help of Prof. István Bodóczky (artist and art educator) and Ms. 

Geisbühl Tünde (art teacher), we chose a Hungarian story and translated it 

into English, then I translated it into my language. 

- I offer these two stories to children from both countries with the supervision 

of art teachers 

- Text proposal for the teachers to tell the students.  

Ă I will read you a story. Listen carefully and afterwards choose an episode 

from the tale you like best and make a drawing of it. You may use any size of 

paper and use any techniques you think is most suitable for your illustration 

(graphite, color pencil. felt tip pens, ink, etc.) Write your name on your 

drawing as well!ò 

Ă Afterwards we will make a presentation of all the drawings so you can see 

how different they are all. How differently do you see (hear) the same story? 

Children the same age as you in another country will also do the same.ò 

- Fort the teachers 

ĂWe would like to ask you to read the above instructions and the story to the 

group of children (age 11-12 years), give them paper, and offer them tools for 

black and white or color drawings, and paintings! Please write their name and 

age on the back side of the drawing! 
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3.2 Partic ipated Schools 
 

List of the Hungarian schools and teachers collaborated in the project 

 
 

List of the Syrian schools and teachers who collaborated on the project 

 

 
 

School Teacher(s) City 

fertuzo Lama Hammady, Douaa 

Moustafa 

Damascus Suburbs 

Al -Jdayda Caring 

Center 

Lama Hammady, Douaa 

Moustafa 

Damascus Suburbs 

Leonardo da Vinci 

Studio 

Aemad Alnadaf Swaida 

Shagaf Art Studio Reem Alhaeek, Rawan Aoudi, 

Ninar Abbass 

Damascus 

Martyr Issam Alrishany 

school 

Ibtsam Keer Aldeen,  Rasha 

Kutrob 

Swaida 

Martyr Jamal Kiwan 

School 

Ibtsam Keer Aldeen,  Rasha 

Kutrob 

Swaida 

Alkafr School Ibtsam Keer Aldeen Swaida 
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The project started with a few schools and got bigger and bigger, especially in 

Syria, where 4 more schools asked to join this workshop  
 

Three public schools in Syria, then two private art schools, a refugee camp school, 

and an art studio are in Damascus  
 

In Hungary, I had students from Igazgyöngy and other schools in Csepel, Budapest, 

and Óbuda. To have a final 195 drawings from Hungary and 450 drawings from 

Syria  
 

After collecting all the 645 paintings I started to analyze the result starting with the 

stories I chose. (Syrian) Why Did the River Stop Speaking? And (Hungarian) The 

Beggarôs Gift.  

 

Why Did the River Stop Speaking is written by Zakaria Tamer a very famous 

writer in the whole Arabic world he lives now in London, and he always tries to 

build a better Arab society in his short stories. I divided this story into 7 episodes, 

depending of course on the scenes drawn by children 

 

- the first episode is talking about the nature  

 

- The second one describes the animals and plants  

 

-  The third episode is when the man with a sword comes to the river  

 

- The forth is the conversation between the man with a sword and with 

animals and plants  

 

-  One of the most shocking moments was when the man with a sword killed 

the little bird, a lot of children drew this scene  

 

-  And then there was this silence and fear after the death of the bird, and the 

need for water  

 

-  Finally when nice men come to defeat the man with a sword. But in the end, 

the river stop speaking  

 

The Hungarian story that we chose was very interesting, it was easy to choose one 

interesting story from a very huge heritage of folk stories in Hungary, compared 
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with Syria it was very hard to find a suitable story because they are no interest in 

collecting them generally. I divide the Hungarian Story into 9 different episodes  

 

- The woodcutter shares bread with the poor old beggar  

 

-  The first gift a cloth can give food when spread  

 

-  Going to the inn and showing the innkeeper and his wife what his cloth can 

do  

 

-  The innkeeper and his wife steal the cloth while the woodcutter is sleeping  

 

-  The second gift is the lamb and how did the innkeeper and his wife steal it 

also  

 

-  The third gift (the club)  

 

-  When the woodcutter invited the king to his house  

 

-  The king tries to take the gifts but the woodcutter uses his club and finally, 

the king is dead  

 

- The woodcutter becomes the king and all the people are happy  

 

 

3.3 The Two Stories 

 

3.3.1 The Syrian Story:  
 

the chosen Syrian folk story titled (Why did the River Stop Speaking? By Zakaria 

Tamer) 

 

1. In the old days, the river was able to speak. He liked to talk to the children who 

came to drink water and wash their faces and hands. He asks them jokingly "Is the 

earth revolving around the sun or the sun revolving around the earth?" 
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(Shaimaa, 9)  

   

 

 
 

 

 

 

 

 

 

2. The river always felt joy at the moment when he was watering the trees, making 

their leaves green. 

And he gave his water generously to flowers, that they should not wither. And calls 

the birds to drink from his water so they remain able to sing. 

He played with cats that came to him and splashed her with his water, laughing 

cheerfully as she shook her head trying to remove the water drops. 

)Micsura Annabella, 9 ( 

)Nagy Dzsenifer, 9(  
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)Sahab Alsabag, 10  ( 

)Aryam Hdaifi , 11 ( 

)Tóth Kinga Beninga , 5a ( 

)Vámus Jázmin, 5 c  ( 
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3. One day a surly man came carrying a sword and prevented children, trees, flowers, 

birds, and cats from drinking from the river, claiming that the river was his property 

alone. 

The river was angry, and shouted: "I am not a property of anyone." 

"One creature cannot drink the whole river water," said an old bird. 

Not caring for the river and the words of the bird the man who has a sword to shout 

but in a harsh voice: 

"Whoever wants to drink from the river water must pay me a piece of gold." 

 

(Kloczka Péter Levente , 5a)  

 

 

 

 

 

 

 (Martin Lajos, 10)  (Katona Dávid , 5a)  
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"4. We'll sing you the most beautiful songs," The birds said. 

The man said: "Gold is better than singing." 

The trees said, "I will give you the best of my fruit." 

The man said: I will eat your fruits whenever I want, and no one can prevent me. " 

"I will give you the most beautiful flower," Flowers said. 

The man said sarcastically: What is the benefit of the most beautiful flower?!. 

The cats said: "We will play in front of you every morning, and we will guard you 

at night." 

The man said, "I do not like your games, and my sword is my only guard I trust.  

 

 

 

 

 

 

 

 

 

(Tima Alnablsy , 7)  

 

)Zöldági Hanna , 5b  ( 

)Alma Alsammak , 10  ( 
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5. "We will do whatever we ask," the children said. 

The man said: "there is no benefit from you, you do not have any strong muscles." 

Then confusion and despair gripped everyone as the man continued to say, "If you 

want to drink water from my river, pay me what you asked of gold." 

A small bird did not tolerate the torment of thirst, so he drank from the river water, 

the man rushed to catch him and then slaughtered him with his sword. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

)Csébi Patrik , 9 ( )Jónás Krisztián , 10 ( 

)Grausz Bálint , 5a  ( )Márkus Boglárka , 10 ( 
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6. The flowers cried. The trees cried. The birds cried. Cats cried. The children wept, 

they did not have gold, and they could not live without water, but the man who had 

a sword didn't allow them to drink from the river water, the flowers withered, and 

the trees were dried, and the birds' the cats, and the children went away. The river 

was angry and decided not to speak again. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

)Taim Mahmoud , 8  ( )Todorasku Kira , 8 ( 

)Bozsányi Zsolt , 9  ( )Farkas Fanni , 5a ( 



46 
 

7. Later some men who love children, cats, flowers, trees, and birds came. They 

expelled the man who had a sword, and the river returned free to give its water to 

everyone without any price, but he did not speak ever again because he was always 

shaken and afraid of the return of the man who had a sword. 

 

(Aya Alshohof , 11)  

 

 

 

(Alma Alsammak , 10)  
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3.3.2 The Hungarian Story:  

The chosen Hungarian folk story titled (THE BEGGAR'S GIFTS) 

 

1. There was once a very poor man, who went into the woods one day to fell trees 

for his own use. As the sweat ran down his cheeks from his hard work, suddenly an 

old beggar appeared before him, asking for alms. The poor man pitied him very 

much. Putting his axe on the ground, he reached into his bag, and, with sincere 

compassion, shared his few bits of bread with the poor old beggar. 

 

 

 

 

 

 

 

 

 

 

 

(Fekete Miklós , 11)  

)Hisham Kaz'l , 11 ( )Bahr Abo Shdeed, 11  ( 
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2. The latter, having eaten his bread, spoke thus to the wood-cutter: "My son, here! 

For your kindness, accept this table-cloth. From now on, whenever you feel the need 

and are hungry, say to the cloth, 'Spread thyself, spread thyself little cloth,' and your 

table will be laid, and covered with the best meats and drinks. I am the rewarder of 

all good deeds, and I give this to you for your benevolence." Then the old man 

disappeared, and the wood-cutter turned homewards in great joy. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. Having been overtaken by night on his way, he entered an inn and told the 

innkeeper ï who was an old acquaintance ï of his good fortune. To give greater 

weight to his word, he immediately made a trial of the table-cloth and provided a 

)Kalil Alfranjy 9  ( 

)Sara Alhsnia, 12 ( 
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jolly good supper for the innkeeper and his wife, from the dainty dishes that were 

served up on the cloth.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

)Kais Abo Assy, 12 ( )Nour Kaza'l , 11  ( 

)Mohácsi Laca, 8 ( 
)Zainab Akwan , 9 ( 

)Oláh Judit, 8 ( )Tamima Kiwan , 11 ( 
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4. After supper, he laid down on a bench to sleep. While he slept, the wicked wife 

of the innkeeper hemmed a similar cloth, and by the morning exchanged it for that 

of the woodcutter. He, suspecting nothing, hurried home with the exchanged cloth, 

and told his wife what had happened. To prove his words, he immediately gave 

orders to the cloth to spread itself; but all in vain. He repeated at least a hundred 

times the words "Spread thyself, spread thyself, little cloth," but the cloth never 

moved; and the fool couldn't understand it. 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

)Móricz Dávid , 11 ( 

)Hopka Barbara , 5c ( 



51 
 

 

(Kinan Waleed , 9)  

5. The next day he returned to the woods, where he again shared his bread with the 

old beggar. This time, he received from him a lamb, to which he had only to say, 

"Give me gold, little lamb," and gold coins would at once begin to rain. With this, 

the woodcutter again went to the inn for the night, and showed the present to the 

innkeeper, as before. But the following morning, it was a different lamb that he took 

home, and was very much surprised that it would not give the gold for which he 

asked. 

 

 

 

 

 

 

 

 

 

 

 

 

)Shirin Mershed , 10 ( 
)3ÜÎÔÁ +ÉÎÃÓě, 5c ( 
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6. He went to the wood again and treated the beggar well, but also told him what had 

happened to the table-cloth and the lamb. The beggar was not at all surprised, and 

gave him a club, saying "If the innkeeper has exchanged your cloth and lamb, you 

can regain them by means of this club: you have only to say, 'Beat away, beat away, 

my little club,' and it will have enough power to knock down a whole army." So the 

woodcutter went to the inn a third time and insisted that his cloth and lamb be 

returned. When the innkeeper refused to do so, he exclaimed, "Beat away, beat away, 

my little club!" and the club began to beat the innkeeper and his wife, till the missing 

property was returned. 

)Dala' Kiwan , 11 ( )Moldován Timea , 5b  ( 

)Aryam Kiwam , 12 ( )Kloczka Péter Levente, 5a ( 
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(Kinda Nasr , 15)  

 

 

 

 

 

 

 

 

 

 

 

7. He then went home and told his wife, with great joy, what had happened; and, to 

give greater consequence to his house, he invited the king to dinner the next day. 

The king was very much surprised and, at about noon, sent a lackey to see what they 

were cooking for him. The messenger, however, returned with the news that there 

was not even a fire in the kitchen. His majesty was still more surprised when, at 

meal-time, he found the table laden with the finest dishes and drinks. When he asked 

where it had all come from, the poor woodcutter told him his story, about what 

)Sara Kiwan, 12 ( 

)Marton Lili , 5a  ( 
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happened in the wood, about the lamb and cloth ï but he did not say a word about 

the club. 

 

(Reem Kiwan, 12)  

 

 

(+ÅÓÅÒĴ Dorottya , 5a)  

8. The king, who was a regular tyrant, then claimed the cloth and the lamb for 

himself. But the woodcutter would not hand them over, so the king sent a few lackeys 

to him, to take them away. But they were soon knocked down by the club. Then the 

king sent a larger force against him, but they also perished to a man. On hearing this, 

the king got into a great rage, and went against the woodcutter himself, with his 
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whole army; but the woodcutter was victorious this time too, because the club 

knocked down dead every one of the king's soldiers. 

 

(Gaith Abo Assy, 11)  

 

(Nazem Kiwan, 6)  

 

 

9. The king himself also died on the battlefield, and his throne was occupied by the 

once-poor woodcutter. It was a real blessing to his people because he was generous 

and glad to help all the people who needed help. And so, he also lived as a happy 

and contented man to the end of his days! 
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(Mais Kiwan , 6)  

 

 

 

 

 

)Majer Sasvári Ákos , 5c ( 

)Kaisar Kiwan , 9 ( 

)Bahr Abo Shdeed, 11  ( 
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3.4 Observations  of the project  
 

- Making drawings and paintings to illustrate a story, appropriate to the age of 

the children proved to be very successful and motivating for the age group (6-

12 years old) we worked with. Though there was a difference between the two 

countries 

- To use folk and fairy tales in education, especially at the early stage has a long 

tradition in Hungary. Therefore illustrating such stories comes naturally to 

Hungarian children. 

This is due to the fact that in Hungary, like other European countries in 

accordance with the birth of nation-states, folklore (like folk stories for 

example). of each particular nation had been collected, published, and spread 

all over the country. these naturally found their way to the text books as well, 

contributing to the moral education of the children as well as enriching their 

imagination. They also constitute an important factor in shaping national 

identity.  

- In Syria, however, folk tales are not so common in education, therefore having 

an art class when children had the chance to illustrate a story unknown to 

them, especially one that came from a far away country raised special interest. 

In fact, when other schools (three of them were involved originally in the 

project) heard of this art assignment they also expressed their intention to join 

the project.  In the end, 7 schools sent drawings for the exhibition in Budapest. 

- Comparing all the woks we found that there are no fundamental differences 

between the drawings of Syrian and Hungarian children. The differences are 

due more to the different stages of their development. Though we could 

observe in many cases (in both countries) that some drawings were more 

rudimentary that could be expected from a child of that age.  

- We could observe (again in drawings from both countries) an influence of the 

school ( certain techniques like collage for example or compositional patterns)  

- differences due to the type of school, public education with children of mixed 

abilities and different social backgrounds or art schools, special art classes 

(fewer, selected children in the class) 

- Differences due to the available materials  

- I made extensive observations of certain details in the drawings, using the 

method of counting the number of occurrences and drawing conclusions from 

that.  Here I mention only the more interesting findings: 
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A survey of similarities and differences between Syrian and Hungarian school 

children (6-12 years) 

 

Question Syrian Hungarian 
Number of drawings  451 194 
illustration  (narrative ) 451-28= 423 194-31= 163 
more a Painting (represents) 10+3+0+0+2= 15 0+1+1+20+4= 26 
How many drawings  show 
Different episodes in one 
homogenous space 

0+0+1+9+3= 13 0+5+0+0+0= 5 

Two stories in the same scene  1+0+0+1+1+2= 5 0 
Depiction of one or more houses 
in the drawing 

16+14+5+26+10+23+36=130 6+1+1+49+2= 59 

How many shows archetypes? 7+1+3+7+6+10+12=46 6+1+1+23+1=32 
How many based on observation 6+4+2+12+2+8+11=45 0+0+0+16+1=17 
has distinguishing features?   
Details? 6+9+1+22+2+13+25=78 3+0+1+12+1=17 
How many shows the inside as 
well? 

  

Interiur scenes 2+9+0+8+3+7+14=43 4+0+0+11+0=15 
Transparent  2+0+0+1+2+3+6=14 0+0+0+3+0=3 
How many drawings have trees 
in it? 

95+87+28+48+24+25+31+16=354 3+11+14+98+11=137 

How many shows particular 
types of trees? 

64+51+18+38+14+13+15+8=191 3+7+7+64+9=90 

How many drawings have 
Flowers? 

30+6+16+18+117=187 2+5+14+40+9=70 

How many shows particular 
types of flowers? 

10+3+4+2+36=55 1+4+10+21+6=42 

How many drawings have Birds? 24+6+16+22+112=180 1+8+11+43+10= 73 
How many shows particular 
types of birds? 

7+1+2+4+38= 52 0+4+8+19+7= 38 

How many drawings have cats?  7+4+17+11+56= 95 1+6+11+34+10= 62 
How many drawings have 
lambs?  

2+2+4+12+52= 72 10+0+0+22+5= 37 

Number of other types of  
animals 

6 other types mainly fish in 
Hungary and butterflies in Syria  

 

There are Animals that are not 
mentioned in the story 

9+5+6+10+66= 96 3+7+6+13+4= 33 

Humans  whose character is 
clearly  indicated (visual 
references) 

23+33+20+40+198= 314 6+6+11+79+10= 112 

How many drawings have The 
table with food 

1+4+1+10+32= 48 11+0+0+12+1= 24 
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How many food tables are 
detailed 

0+4+1+6+21= 32 6+0+0+6+1= 13 

signs of local traditions    1+8+1+15+33= 58 5+1+1+24+3= 34  
How many drawings show signs 
of global culture, media influence 

3+4+0+3+9= 19 0+0+3+2+1= 6 

How many drawings  have Text 
in the picture 

5+0+4+8+8= 25 0+1+0+2+0= 3 

How many drawings differ from 
most of the other drawings, have 
something that makes it unusual  

17+6+12+8+27= 70 1+3+4+22+4= 34 

shows an obviously one-tack 
mind 

8+4+1+0+0= 13 0+0+0+2+1=3 

personal additions that were not 
mentioned in the story 

11+3+3+8+27= 52 3+2+5+13+5= 28 

 

 

 

3.5 Questionnaire  
 

In an attempt to understand more about the children who I was not in direct contact 

with I also designed this questionnaire targeting the 450 Syrian students, 432 

Students participated  

 

Dear Educators  

 

The researcher aims to conduct a study aimed at knowing the psychological 

characteristics of drawings. As you are specialists in art educational teaching, 

please ask the students these questions if they donôt have a problem with 

answering a question or the whole questioner then that is their choice    

 

Nr  Question Students 
answer 
(Always) 

Students 
answer 
(Sometimes) 

Students 
answer 
(Not agree) 

1 Drawing is considered a means of relaxation for children 324 83 25 

2 Children draw how they feel about others 76 278 78 

3 You (The child) feel your entity and individuality when you 
draw 

125 290 17 

4 The child draws for fun 411 19 2 

5 Drawing is considered a means of innovation 245 187 0 
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6 Children draw about social relationships 169 213 50 

7 $ÒÁ×ÉÎÇ ÈÅÌÐÓ ÉÄÅÎÔÉÆÙ ÃÈÉÌÄÒÅÎȭÓ ÃÏÎÃÅÒÎÓ 53 103 276 

8 Children love the art lesson 378 45 9 

9 Drawing is considered a non-verbal language for children 156 132 144 

10 $ÒÁ×ÉÎÇ ÈÁÓ ÁÎ ÉÍÐÏÒÔÁÎÔ ÐÌÁÃÅ ÉÎ ÃÈÉÌÄÒÅÎȭÓ life routine  349 70 13 

11 Drawing makes the child feel joyful and happy 306 124 2 

12 Children would like to participate in art exhibitions 409 20 3 

13 Children have art lessons in their school 450 0 0 

15 Through drawing, children often reveal their preferences and 
interests. 

265 98 69 

16 $ÒÁ×ÉÎÇ ÅØÐÁÎÄÓ ÃÈÉÌÄÒÅÎȭÓ ÉÍÁÇÉÎÁÔÉÏÎÓ 317 86 29 

17 Drawing enhances the child's physical, psychological, and 
emotional skills. 

102 276 63 

18 The child expresses his future ambitions through drawing 247 183 2 

19 The child tries to tell us a story loaded with emotional 
meanings through drawing 

58 367 7 

 

 
 
 

3.6 Project final results :  

 

The ñTwo Storiesò project aimed to explore the impact of art education on children 

in Syria and Hungary through traditional folk stories. The project was made by 

asking children from both countries to draw scenes from one Syrian and one 

Hungarian folk tale. This project was an attempt to provide a sense of hope and 

creative expression to children living under challenging conditions, particularly 

those affected by war and poverty. 

The project had a significant and positive impact in Syria, where using folk stories 

in education was a novel approach. The increasing interest and participation from 

schools across the country can reflect the project's success. Only a few schools were 

involved at the beginning, but as word spread about the project, more schools wanted 

to participate. This enthusiasm led to a large-scale exhibition of Syrian children's 

artwork at the National Centre of Visual Arts, a prestigious venue in Syria. This 



61 
 

exhibition was particularly noteworthy as it brought unprecedented attention to 

children's drawings in Syria. 

The project featured a wide range of artworks that not only showcased the children's 

artistic skills but also provided a window into their experiences, emotions, and 

hopes. The diversity of themes and styles in the drawings reflected the individual 

and collective psyche of Syrian children amidst their challenging circumstances. 

This platform allowed their voices to be heard and their stories to be seen, fostering 

a deeper understanding and empathy among viewers. 

In Hungary, the project was equally well-received, especially in the eastern regions 

where the Real Pearl Foundation (Igazgyöngy) operates. This organization is 

renowned for its work with disadvantaged children, using art as a therapeutic and 

educational tool. The involvement of schools in Budapest and other parts of Hungary 

resulted in 195 drawings that were later analyzed alongside the 450 drawings from 

Syria. 

The Hungarian children's drawings offered a comparative perspective, highlighting 

both the similarities and differences in the experiences of children from the two 

countries. The project facilitated a cultural exchange, enabling children to see how 

their peers in another country interpreted the same stories. This exchange not only 

extended their horizons but also fostered a sense of global connection and solidarity. 

The 645 drawings from Syria and Hungary were carefully analyzed to understand 

the children's interpretations and to focus on themes in their artworks. The Syrian 

story, "Why Did the River Stop Speaking?" and the Hungarian story, "The Beggarôs 

Gift," were chosen for their cultural richness and potential to interact with the 

children. 

The analysis revealed several interesting insights: 

Cultural Representation: Many drawings depicted traditional elements and local 

symbols, reflecting the childrenôs cultural backgrounds. This demonstrated the 

stories' effectiveness in evoking cultural pride and awareness. 

Emotional Expression: The drawings were rich in emotional content, often 

reflecting feelings of hope, fear, resilience, and joy. This emotional depth 

highlighted the healing side of art in helping children process their experiences and 

emotions. 

Creative Diversity: The range of artistic techniques and styles used by the children 

showcased their creativity and individual expression. This diversity shows how 
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important is to provide children with the freedom to explore different mediums and 

methods in their artwork. 

Common Themes: Despite the geographical and cultural differences, common 

themes such as family, nature, and community emerged in the drawings from both 

countries. This finding emphasized the universal nature of certain experiences and 

emotions among children. 

Impact of War and Poverty: both sides often reflected the harsh realities of war 

and poverty. These artworks served as poignant reminders of the resilience and 

strength of children in the face of adversity. 

The ñTwo Storiesò project successfully demonstrated the power of art education in 

bridging cultural gaps and providing a platform for children to express themselves. 

The positive reception and significant impact in both Syria and Hungary underscored 

the project's value as a model for similar initiatives in other regions. The large-scale 

exhibition in Syria and the comprehensive analysis of the drawings contributed to a 

deeper understanding of the children's perspectives and the therapeutic potential of 

art. By highlighting the importance of cultural storytelling and creative expression, 

this project paved the way for future educational and artistic endeavors aimed at 

supporting children in challenging environments.  

Overall, the ñTwo Storiesò project not only achieved its goals of fostering creativity 

and cultural exchange but also provided valuable insights into the lives and minds 

of children living under compression. It stands as proof of the power of art and the 

resilience of the human spirit. 
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RESEARCHER EXPERIENCE 

Chapter IV 
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4.1 Researcher experience   

 

My art looks deeply into the impact that our experiences, particularly those of 

trauma, war, and motherhood, have on the next generation. Through my work, I aim 

to explore the often unseen traces that these experiences leave behind, both on an 

individual and collective level. 

Drawing inspiration from Marcel Proust's idea that "only through art can we get 

outside of ourselves and know anotherôs view of the universe," my work often 

evokes landscapes that seem otherworldly, like the surface of the moon. These 

landscapes, filled with remnants of memories and experiences, invite viewers to 

reflect on the gravity of what has shaped these imprints. In this sense, my work 

serves as a bridge between personal and universal experiences, revealing the traces 

left behind by our shared humanity. 

The intersection of trauma and creativity is a central theme in my work. As someone 

who has lived through the devastation of war and witnessed the death of innocents, 

I find that my creative process can not be separated from these experiences. My art 

reveals wounds and traumas, yet it also offers a path to healing. This healing is not 

just for myself but for others who may see their own pain reflected in my work.  

Art and Trauma: Transforming Pain into Creative Expression 

Art and trauma are deeply interfered in my work, as my creative process is indeed 

influenced by the experiences of war, loss, and the devastating impact these events 

have on individuals and communities. My art serves as a medium through which I 

can confront these painful memories, transforming them into something that can 

offer both insight and healing. 

The Imprint of Trauma 

Trauma leaves invisible scars that can be difficult to articulate through words alone. 

For many who have lived through traumatic events, the pain often feels too 

overwhelming to express directly. Art provides an alternative languageða visual 

and symbolic languageðthat can transfer to receivers the complexity of these 

experiences. 

In my art, I explore the "imprints" left by trauma. These imprints are not just the 

literal scars on bodies, but also the emotional and psychological marks that remain 

long after the events have passed. My work often features abstracted forms and 

landscapes that evoke a sense of dislocation and fragmentation, reflecting the 



65 
 

disorienting effects of trauma. These visual representations allow viewers to engage 

with my subject on an emotional level, providing a space for empathy and 

understanding. 

One of the central themes in my exploration of art and trauma is the duality of 

destruction and creation. Trauma is destructive, shattering lives and disrupting the 

normal course of existence. However, through the act of creationðthrough artð

there is the possibility of reconstructing meaning and sensations. 

In my art, I seek to depict this duality. The process of creating art from traumatic 

experiences is, in itself, a form of resistance against the forces of destruction. By 

transforming the raw material of pain into visual form, I reclaim control over the 

narrative of my experiences. This act of creation is not just about making something 

beautiful or aesthetically pleasing; it is about giving form to the formless, making 

sense of the senseless, and finding order in chaos. 

The healing potential of art is a significant aspect of my work. While trauma can be 

isolating, art has the power to bridge the gap between the individual and the 

collective experience. By expressing trauma through art, I open up a dialogue with 

others who may have experienced similar pain. This shared experience can be 

profoundly therapeutic, both for the creator and the audience. 

In my exhibitions, I aim to create spaces where viewers can confront the reality of 

trauma without being overwhelmed by it. The abstract nature of my work allows for 

multiple interpretations, inviting viewers to bring their own experiences into the 

conversation. This participatory aspect of art can foster a sense of community and 

solidarity, offering a way to collectively mourn, remember, and ultimately heal. 

My journey as an artist has been closely linked with my academic research at the 

Hungarian University of Fine Arts. Here, I have worked tirelessly to develop a visual 

language that authentically captures the duality of destruction and creation, a theme 

that I believe is central to our humanity. This research has been a crucial part of my 

pursuit of the Doctor of Liberal Arts (DLA) degree, and it underscores the 

importance of artistic freedom and autonomy in my work. 

My art is a reflection of the traces that people leave on one another, especially the 

impact on children and mothers. Through my work, I seek to explore and 

communicate the complex interplay of trauma, memory, healing, and the profound 

responsibility we have toward the next generation. My art is not just a means of 

personal expression but also a tool for social engagement, aiming to foster 

understanding and resilience in the face of adversity. 
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I lived in Damascus in the years of war. Because of that everything inside me 

changed my beliefs, my dreams, and of course my art.  

I started to look for a true meaning for everything, for true art. 

The idea behind my concept is about the mutual influence of what I consider my two 

most important objects (mother and child) and their relation to the world and how 

they interact within it. I think this binary is unlimited. However, as a Syrian woman 

who flees the war and carries with her all the memories would always think óWe all 

live in dangerô  

 

Coming back from a Middle Eastern background I witnessed the limitation of 

freedom and rights for women and children, of course, as an artist, it was my concern 

to point out this issue and present it to the whole world. When I came and lived in 

Hungary for more than six years, I think I realized that these limitations are just 

transforming into another shape but are not disappearing. 

I acknowledge that difficulties will be there no matter who you are or where you are. 

In my artworks, Iôm very interested in projecting this state of multiple lives, because 

as a Syrian I live it now I'm in the middle of no place.  

 

Showing the effect or the influence shared between a mother and her child with 

different interpretations and under different circumstances reflects my pursuit to 

reach a Utopian Fantasy where the future is better. 

 

My perspective through my journey changed from talking about a particular case of 

me as a mother, then I talked about a nation, and then realizing that mother would 

represent me and you, itôs nature. 

I always worked with the figure of a woman and her children to represent the present 

and the future. 

 

My paintings depict us when we are the coal/fuel for the next human/beings, Iôm 

picturing the fossils underneath the ground, and Iôm imagining the imprints over a 

rock. 

Our present and future would perish under layers of dust and I donôt have enough 

courage to point out this issue in an indirect way. I think we really have reached the 

limit and Iôm now being brutally saying to everyone PLEASE STOP 
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Installation: 

 

This installation (The Diploma Masterwork) samples a booklet that tells the story of 

exchanged influence between people. It tells the story of time that changed the 

mentality of an artist toward his past.  

 

Seven years passed since we came to Hungary. Tarek express his feelings from his 

point of view after leaving his country Syria in 2017 on the first side. On the other 

hand, my interest in time influence led me back to this art work five years later to 

express the changes between my and his version of the story 

 

The dimension of this installation is 2x180x720 cm and it's charcoal on wood. 

 

When we read an old book, we always feel the scent of time, and when we turn its 

pages and look closely at its words, it fills us with surprisingly detailed memories, 

and we find ourselves subconsciously making drawings that motivate us to continue 

reading and melt in the story. 

A book written by a Syrian artist who lived the details of the Syrian war evokes me 

to express the change of feeling I experience. He draws about the Human and 

Civilizationé we are already done with our civilization in my country. There is a 

chance for people to live.  

6 pages were drawn in 2016, the same period in which Tarek left his country and his 

exhausted soul..  

After 8 years, the transformation I felt as another Syrian artist and the impact left by 

the memories of the war will appear again. 

I can still smell it and I'm even more certain that all that's left is ash. 

Ash is what remains in our souls.  

Ash is what lies in our hearts. 

Ash is what could define our future. 

 

The link to the diploma work exhibition at FUGA, Budapest 2024 

https://www.youtube.com/watch?v=rXAik2iWu_Y 

 

https://www.youtube.com/watch?v=rXAik2iWu_Y
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